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Introductions

ÁWhy did you sign up for the workshop?

ÁDoes your institution have a plan for increasing student 

persistence?

Ȥ Is it working well?

Ȥ Why or why not ?

ÁHave you personally been involved in any student persistence-

oriented strategic planning process?  If so, in what capacity?
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Our Goals Today

ÁEstablish a common understanding of student persistence

ÁReview emerging student persistence issues

ÁIdentify best practices and lessons learned

ÁDiscuss how the SEM framework can be used to enhance student 

persistence

ÁProvide resources you can use to help guide your institution in the 

development of a student persistence-oriented SEM plan
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CANADIAN SEM
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Materials

ü PowerPoint presentation

ü Student Persistence Bibliography

www.uwindsor.ca/sem
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Access and Success 

The large number of dropouts and secondary students choosing 
not to enter PSE has grave consequences. It means: 

Á fewer students enrolled in higher education, 

Á lost opportunities for the students themselves,  and 

Á loss of revenue and productivity for society 

-Grayson & Grayson,  2003 

6

The challenge is to both provide wider access to studies 
and to put mechanisms into place to ensure that 
students perseverebeyond first year.
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Many Student Success Perspectives
× Government Perspective

Ȥ Human capital to drive economic growth

× Taxpayer Perspective
Ȥ Efficient use of tax dollars

× Employer Perspective
Ȥ Need knowledgeable & skilled graduates

× Institutional Perspective: Mandate
Ȥ assist individuals in finding and keeping employment;

Ȥ meet the needs of employers and the changing work environment: and,

Ȥ support the economic and social development of their local and diverse 

communities.

× Student Perspective 
Ȥ Achieving life goals and aspirations = good job

7
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Yes!
ÁStudent retention is about keeping students enrolled 

(institutional viewpoint)

ÁStudent persistence is about ensuring the success of 
students over an extended period of time (student 
viewpoint)

9

It is no longer good enough merely to keep 
students enrolled.  Student success on both 
institutional and student terms must be our 
priority!  We need to find the balance.
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Student Persistence Defined
ÁThe old definition:

ȤDescribed the situation where students remained in a 
course of studies from one year to the next;  typically at a 
single institution and sometimes within a particular 
program (McElroy, 2005)

ÁA new definition:

ȤThe ability of students to continue their PSE studies and 
ultimately graduate, regardless of switches between 
institutions or programs or even temporary absences 
from PSE altogether(Conrad & Morris, 2010)
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According to MacleansΧ
·In the 2010 ranking issue, Macleansmagazine reported 

that the percentage of full-time, first year students 
enrolled in fall 2008 who returned to university the 
following year ranged from 70.3% to 95% in 45 
Canadian universities with 34 of those universities 
reporting retention at 80% or above. (p.158)

·The 2010 Macleans ranking issue reported that the 
proportion of students who graduated within seven 
years of entering the first year of their program  ranged 
from 72.4% to 89.8%. (p. 158)
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The implementation of retention strategies illustrates the extent of 
ǘƘŜ ƛƴǎǘƛǘǳǘƛƻƴΩǎ ŦƻŎǳǎ ƻƴ ǎǘǳŘŜƴǘ ǎǳŎŎŜǎǎΦ Strategies and programs 
should not be confined simply to increasing numbers, for example, 
of students continuing from year 1 to year 2, but should assist 
students to achieve their educational objectives. Any definition of 
retention needs to be linked to the life cycle of the student and to 
student success itself. It is clearly important for success to be 
ŘŜŦƛƴŜŘ ƛƴ ǘŜǊƳǎ ƻŦ ŀ ǎǘǳŘŜƴǘΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ŀƴŘ ŎŀǊŜŜǊ ƎƻŀƭǎΣ ōǳǘ ƛǘ 
is equally important for student success to be defined in a manner 
that reflects the growth and development of the student on any 
number of dimensions and skill sets. The basic elements of success 
are defined both within the classroom and outside the classroom. 
¢ƘŜ ǎǳŎŎŜǎǎ ŎƻƴǘƛƴǳǳƳ ŎƻǾŜǊǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǳƴƛǾŜǊǎƛǘȅκŎƻƭƭŜƎŜ 
career from recruitment to career attainment, from the traditional 
enrolment perspective and from the SEM perspective. 

-Morphy & Smith, 2011
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Successful Student Persistence 
Leads to:

ÁHigher levels of student satisfaction

ÁMore student engagement and thus more learning

ÁEnhanced institutional reputation

ÁAnd, of course, higher levels of student retention and 
degree/diploma completion
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Myths
When we think of myths, images of fantastical, 
sensational stories spring to mindɂvisions of Hercules, 
Quetzalcoatl, or Gilgamesh performing magical or 
otherworldly feats.  However, many of the beliefs that 
are ratified in the student retention realmɂsometimes 
informally via the academic culture and other times 
directly in policies and practicesɂare exactly that 
myths, or unproved or false collective beliefs that are 
used to justify social institutions.

-Myth, 2011 (dictionary.com)

14



CANADIAN SEM SUMMIT ïQUEBEC CITY, 2011

15



CANADIAN SEM SUMMIT ïQUEBEC CITY, 2011

7 Myths About Student Retention

1. !ÔÔÒÉÔÉÏÎ ÉÓ Á ȰÓÔÕÄÅÎÔ ÐÒÏÂÌÅÍȟȱ ÎÏÔ Á ÃÁÍÐÕÓ ÏÒ 
institutional problem

Ȥ Student retention depends on both student effort and 
institutional effort

2. Retention would not be a problem if we just admitted 
ȰÂÅÔÔÅÒ ÓÔÕÄÅÎÔÓȱ

Ȥ Student retention depends as much or more on what 
an institution does with the students it admits than on 
whom it admits
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7 Myths About Student Retention

3. !ÎÄ ×ÈÉÌÅ ×ÅȭÒÅ ÁÔ ÉÔȟ ÒÉÃÈÅÒ ÓÔÕÄÅÎÔÓ ×ÏÕÌÄ ÈÅÌÐȟ ÔÏÏ

Ȥ It has more to do with their levels of academic success 
and social integration

Ȥ Finances are not the primary (or even the secondary) 
ÃÏÎÓÉÄÅÒÁÔÉÏÎ ÉÎ ÓÔÕÄÅÎÔÓȭ ÄÅÃÉÓÉÏÎ ÔÏ ÔÅÒÍÉÎÁÔÅ ÔÈÅÉÒ 
enrolment.

4. -ÏÓÔ ÓÔÕÄÅÎÔÓ ÄÒÏÐ ÏÕÔ ÂÅÃÁÕÓÅ ÔÈÅÙ  ȰÆÌÕÎË ÏÕÔȱ

Ȥ Most are in good academic standing

Ȥ Of those who withdraw for academic reasons, poor 
academic performance can often be attributed to non-
academic causes (e.g., familial or emotional issues)

17
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7 Myths About Student Retention
5. 0ÒÏÆÉÌÉÎÇ ȰÌÅÁÖÅÒÓȱ ÉÓ ÔÈÅ ÂÅÓÔ ÍÅÔÈÏÄ ÏÆ 

understanding attrition

Ȥ The focus on leavers overshadows the primary goal of 
better providing for enrolled students

6. )ÔȭÓ ÎÏÔ ÔÈÅ ÆÁÃÕÌÔÙȭÓ ÊÏÂ ÔÏ ȰÒÅÔÁÉÎȱ ÓÔÕÄÅÎÔÓ ÂÕÔ ÔÏ 
promote student learning

Ȥ The very principles and practices that promote student 
retention also promote student learning
· Active engagement in the learning process

· Social integration

· Finding personal significance in their college experience

18

Successful retention is nothing more than a by-product 
of successful education
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7 Myths About Student 
Retention
7. Campuses are already doing all that they can do to 

improve student retention

Ȥ Research suggests that PSE attempts to increase 
graduation  rates lag well behind other institutional 
priorities

19

-Cuseo and Farnum, 2011
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Times are Changing!
ÁȰ7Å ËÎÏ× ÖÅÒÙ ÌÉÔÔÌÅ ÁÂÏÕÔ ÈÏ× ÍÁÎÙ ÓÔÕÄÅÎÔÓ ÄÒÏÐ 
ÏÕÔ ÏÆ ÐÒÏÇÒÁÍÓ ÏÒ ×ÈÙȱ ÃÏÎÃÌÕÄÅÄ Á ÍÁÊÏÒ ÒÅÖÉÅ× ÏÆ 
PSE in Ontario (Rae, 2005)

ÁNew research tools are now available, enabling 
Canadian researchers to examine the issue much more 
seriously than before

ȤYouth in Transition Survey of Canadian youth conducted 
since 1999 by Statistics Canada

ȤPost-Secondary Student Information System

20
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Most Leave ςBut Only Temporarily
ÁOf those who drop out early in their studies, 35% 

returned within 2 years and 46% returned within 4 
years (Shaienks et al, 2006)

ÁBy 1 year after leaving school 22.3% of college leavers 
and 35.6% of university leavers have returned (Finnie 
& Qiu, 2008)

ÁOnly 21.7% of university students and 35% of college 
students did not return to PSE (Martinello, 2007)

21
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Most Leave ςBut Only Temporarily
Á/ÎÃÅ ȰÓ×ÉÔÃÈÅÒÓȱ ÁÎÄ ȰÓÔÏÐ-ÏÕÔÓȱ ÁÒÅ ÔÁËÅÎ ÉÎÔÏ 

account and reclassified as either graduates or 
continuers, the 5-year drop out rate falls to 10% for 
university students and 18% for college students 
(Finnie & Qiu, 2008)

22

But, of course,  stop-outs do not always 
return to their first PSE institution!
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For Some ςBarriers are Greater

ÁSame groups which are known to have systematic 
difficulties in accessing PSE also have systematic 
difficulties in completing it

ÁBarriers to completion are largely the same as 
barriers to access

ÁSocial, economic, cultural and academic 
background significantly influence degree 
completion (Conrad and Morris, 2010)

23



CANADIAN SEM SUMMIT ïQUEBEC CITY, 2011

Student Persistence Highlights

RAcademic Preparation:

ÁAcademic performance is associated with persistence

ÁWeaker and less engaged students are less likely to 
persist; however, a significant portion of capable 
students nonetheless drop out (Shainks et al, 2008)

24
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Student Persistence Highlights

RAcademic Policies:

ÁLater final course withdrawal dates are correlated with 
ÍÏÒÅ ÐÒÏÇÒÁÍ Ó×ÉÔÃÈÉÎÇ ÉÎ ÓÔÕÄÅÎÔÓȭ ÆÉÒÓÔ ÙÅÁÒ ÁÎÄ ÌÏ×ÅÒ 
probabilities of first program completion (Martinello, 
2009)

ÁMore generous tuition refunds are associated with more 
program switching in first year and less PSE leaving in 
second year

Á i.e., later final withdrawal dates and more generous tuition 
refunds help students make adjustments to programs more 
appropriate for them before the start of second year 
(Martinello, 2009)
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Student Persistence Highlights

RAge:

·Older students and students with dependent children or 
who have become parents during their studies have 
greater difficulty persisting

·This is especially true if they attend part-time

·Distance education and on-line learning provides 
flexibility and attracts students seeking to balance work, 
family and professional development

26
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Student Persistence Highlights

RCareer Certainty:

ÁCertainty about career goals positively affects 
persistence where there is a clear connection between 
studies and intended career path (Berger, Motte & 
Parkin, 2007; Canadian Career Development Foundation, 
2007; Grayson & Grayson, 2003)

ÁStudents with a plan and clear goals are more motivated 
to succeed
ɀ Importance of academic advising

ɀ Online academic planning tools

ɀ Career planning tools

ɀ Academic and career planning workshops

27
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Student Persistence Highlights

RFamily:

ÁStudents from single-parent families more likely to 
switch or leave at college level, but less likely to switch 
university programs (Finnie, 2008)

ÁLeaving no different for single-parent university 
students than those from two-parent families (Finnie, 
2008)

28
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Student Persistence Highlights

RFinances:

ÁRecent poll says majority of PSE students (57%) work 
during the school year and ¾ of students (77%) believe 
working part -time will impact their grades (RBC/Ipsos 
Reid, June 2010)

Á Students who work >20 hours per week twice as likely to drop 
out as those who work less or not at all (Finnie, 2010)

ÁAre they working more because they are already disengaged 
from learning ɀor are they disengaged because they have to 
work?
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Student Persistence Highlights
RAboriginal/First Nations/Métis :

ÁThe drop-out rate of Aboriginal PSE students is between 
33 and 56% higher than the rate for non-Aboriginals 
(Shaienks et al, 2008)

ÁAboriginal students substantially more likely than non-
Aboriginal students to leave PSE without graduating in 
first or second year (Ross, Childs, Kramer & Wismer 
2010)

ÁOverall, 7.7% of Aboriginal Canadians have a university 
credential vs. 23.4% of the non-Aboriginal population 
(Statistics Canada, 2008)
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Student Persistence Highlights

R!ÂÏÒÉÇÉÎÁÌȾ&ÉÒÓÔ .ÁÔÉÏÎÓȾ-ïÔÉÓ ɉ#ÏÎÔȭÄɊȡ

ÁKey factors impacting persistence and completion are 
family and personal issues (Malatest et al, 2004)

ÁMany move to urban centres away from home 
communities

ÁOn average, older than other students; more in need of 
child-care services and have other pressing financial 
needs (Holmes 2005)
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Student Persistence Highlights

RImmigrant & Visible Minority:

ÁAmong lower income PSE students, immigrants and 
visible minorities less likely to drop out of their studies 
(Finnie, Childs & Wismer, 2010)

Á Parental expectations greater

ÁYet visible minorities ɀwhether immigrant or not ɀare 
ÌÅÓÓ ÌÉËÅÌÙ ÔÏ ÁÇÒÅÅ ÔÈÁÔ ÆÁÃÕÌÔÙ ÉÓ ȰÈÅÌÐÆÕÌ ÁÎÄ 
ÓÙÍÐÁÔÈÅÔÉÃȱ ɉ&ÉÎÎÉÅȟ #ÈÉÌÄÓ Ǫ 7ÉÓÍÅÒȟ ςπρπɊ

Á Fewer say their institution is a place where they feel they 
belong
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Student Persistence Highlights

RFirst Generation:

ÁParental educationɂand not parental incomeɂis seen 
as a key driver of PSE participation in general and 
university in particular (Finnie & Mueller, 2008)

ÁNot more likely than non-first generation students to 
leave PSE in first or second year without graduation 
(Shainks & Gluszynski, 2007; Finnie, Childs & Wismer, 
2010)

ÁBut parental education is related to the decision of 
students to re-enrol after initially discontinuing their 
studies (Martinello, 2007)
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Student Persistence Highlights

RFirst Generationɉ#ÏÎÔȭÄɊȡ

ÁOpinions differ as to whether they receive support and 
inspiration from their parents is similar between first 
generation and non-first generation students (Finnie, 
Childs & Wismer, 2010)

ÁSpend somewhat fewer hours studying than non-first 
ÇÅÎÅÒÁÔÉÏÎ ÓÔÕÄÅÎÔÓ ÁÎÄ ÈÁÖÅ ÍÏÄÅÒÁÔÅÌÙ ÌÏ×ÅÒ '0!ȭÓ 
(Finnie, Childs & Wismer, 2010)

ÁDifferences between first generations and non-first 
generations tend to fade with time (Auclair et al, 2008)
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Student Persistence Highlights

RFirst Generationɉ#ÏÎÔȭÄɊȡ

ÁOther measures of academic performance and 
engagement may be more reliable identifiers of at-risk 
individuals than being first generation (Finnie, Childs & 
Wismer, 2010)

ÁOther factors are at play: prior academic preparation, 
socio-economic factors (often leading to employment 
×ÈÉÌÅ ÓÔÕÄÙÉÎÇɊ ÁÎÄ ÓÔÕÄÅÎÔÓȭ ÁÂÉÌÉÔÙ ÔÏ ÁÄÁÐÔ ɉ!ÕÃÌÁÉÒ ÅÔ 
al, 2008)

35

The relationship between 
persistence and parental 
education is unclear
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Student Persistence Highlights

RFrancophone:

ÁCanadian students whose first language is French are 
less likely to complete high school and less likely to have 
university degrees than their English-speaking 
ÃÏÕÎÔÅÒÐÁÒÔÓȢ ɉ$ȭ!ÍÏÕÒÓȟ ςπρπɊ

ÁA recent Quebec study found that anglophones are twice 
as likely as francophones to see a university degree as a 
ËÅÙ ÔÏ ÓÕÃÃÅÓÓ ɉ$ȭ!ÍÏÕÒÓȟ ςπρπɊȢ

ÁThe roughly 10% gap in university attainment between 
francophone and anglophone Quebecers persists 
ɉ$ȭ!ÍÏÕÒÓȟ ςπρπɊ
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Student Persistence Highlights
RGender:

ÁMen less likely to be academically engaged and 
participate in co-curricular activities

ÁFor low-income college students, males are more likely 
than females to leave PSE  (25.2% of males leave v. 
21.2% of females) in first or second year (Finnie, Childs, 
Korducki & Wismer 2010)

ÁMale and female university students leave (6.7%) at 
about same rate (Finnie, Childs, Korducki & Wismer 
2010)

ÁOverall grade averages in first year of PSE do not vary 
greatly between males and females (Finnie, Childs, 
Korducki & Wismer 2010)
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Student Persistence Highlights

RGeographical Origin:

ÁStudents from large urban centres are significantly less 
likely to leave PSE in first or second year without 
graduating ɀstudents from communities of 10,000 to 
100,000 people most likely to leave (Finnie, Childs & 
Wismer 2010)

Ȥ These students (urban) more likely to live with their parents 
in first year PSE and more likely to plan on living with parents 
until can pay back some or all of debt

ÁRural students are underrepresented in universities; 
perhaps because they must leave their parental home as 
well as their friendship network of support (Looker 
2009) 
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Student Persistence Highlights

RLow Income:

ÁThe Canadian literature offers little insight into whether 
parental income generally is correlated with persistence

ÁHowever, it matters for those with low incomes

Ȥ According to the Canadian Council on Learning (2009), 58.5% 
of 18-24 year-olds from families earning less than $25,000 per 
year participated in PSE in 2006.  This compares to 80.9% of 
youth of the same age from families with an income over 
$100,000
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Student Persistence Highlights

RFinancial aid:

ÁReceiving need-based student assistance in the forms of 
loans or grants can improve persistence

ÁHowever, students whose financial aid package is not 
adequate to cover the actual cost of studying or who 
accumulate high levels of debt are less likely to complete 
their studies (Grayson & Grayson, 2003; Hossler et al, 
2008; McElroy, 2004, 2005, 2008)

ÁThe most beneficial impact of financial aid may be that it 
ÉÎÃÒÅÁÓÅÓ ÓÔÕÄÅÎÔÓȭ ÆÒÅÅÄÏÍ ÔÏ ÂÅÃÏÍÅ ÍÏÒÅ ÅÎÇÁÇÅÄ ÉÎ 
the academic and social environments of the institutions 
they attend

40
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Student Persistence Highlights
RFinancial aid(Cont.):

ÁOnly a weak relationship between leaving PSE and 
finances; even though students often cite both academic 
and financial reasons for withdrawing (Mueller, 2008)

ÁPersistence is highest for those who receive both grants 
ÁÎÄ ÌÏÁÎÓ ȣÁÎÄ ÐÅÒÓÉÓÔÅÎÃÅ ÉÓ ÌÏ×ÅÓÔ ÆÏÒ ÔÈÏÓÅ ×ÈÏ 
receive only loans (McElroy, 2005)
Á Students can be driven to abandon PSE if their debt load is too high (CMF, 

2007)

Á Debt matters and measures to alleviate it seem to work (CMF, 2007)

Á Reducing debt by providing non-repayable bursaries has a positive 
impact on persistence (CMF, 2007)

Á Grant and loan recipients with the highest levels of financial need are 
almost 5 times as likely to earn a degree as those who get only loans 
(CMF, 2007)
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Student Persistence Highlights

RFinancial aid(Cont.):

ÁWhile decreasing debt has a positive impact on 
persistence, it alone cannot enable students who are 
short on cash to make ends meet

Á i.e., debt matters, but unmet need matters more (CMF, 2007)

ÁScholarships or merit-based aid tends to benefit those 
most qualified academically, but academic preparedness 
is positively correlated with family income (i.e., it 
provides a subsidy to higher-income families) (Mueller, 
2008)
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Student Persistence Highlights

RFinancial aid(Cont.):

ÁFinancial incentives are an expensive approach for trying 
to generate modest effects on retention (Angrist et. al., 
2010)

Á Real issue may be poor academic preparation rather than lack 
of effort or motivation

Á Peer advising does not help extensively

43
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Student Persistence Highlights

RTaken together:

ÁReasons related to a lack or interest or satisfaction with 
their program or a lack of direction in their career were 
cited as the reason for discontinuing studies by 52% of 
dropouts

ÁFinancial reasons were cited by 22% of those who 
discontinued their studies

ÁAcademic difficulties were cited by 12%

-Berger, Motte & Parkin, 2007
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Resilience ςA Key Predictor

ÁThe one difference between those who persist and 
those who drop out can best be viewed in terms of 
resilience

ÁThe capacity to overcome obstacles, adapt to change, 
recover from trauma or to survive and thrive despite 
adversity (Canadian Career Development Foundation, 
2007)

ÁAnd family background is correlated with resilience

45
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Motivation ςAnother Key Predictor

ÁKey difference in what makes students stay or not 

Á4ÉÎÔÏ ÒÅÆÅÒÒÅÄ ÔÏ ÉÔ ÁÓ ȰÁÃÁÄÅÍÉÃ ÉÎÔÅÇÒÁÔÉÏÎȱ

Á3ÔÕÄÅÎÔÓ ×ÉÌÌ ÓÏÍÅÔÉÍÅÓ ÄÅÓÃÒÉÂÅ ÉÔ ÁÓ ȰÌÁÃË ÏÆ ÆÉÔȱ
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Self-EfficacyςAnother Key Predictor

ÁSelf-Efficacy: the levels of confidence individuals have 
in their ability to execute certain courses of action, or 
achieve specific outcomes (Bandura, 1995)

ÁPeople with high assurance in their capabilities 
approach difficult tasks as challenges to be mastered 
rather than as threats to be avoided

ÁPeople who doubt their capabilities have low 
aspirations and weak commitment to the goals they 
choose to pursue
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The Key Factors

Factors

Self-Esteem

Social/ 
Family/ 
&ÒÉÅÎÄÓȭ 
Support

Motivation

Academic 
Preparation 
and Results

Finances

Well-Being

48

-Wright et al, 2008
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Areas of Intervention for Success 

Policies, 
Strategies, 
& Practices

Advising

Student 
Services

Pedagogy

Campus 
Facilities/ 

Administration

Financial Aid

-Wright et al, 2008



CANADIAN SEM SUMMIT ïQUEBEC CITY, 2011

50



CANADIAN SEM SUMMIT ïQUEBEC CITY, 2011

4ÈÅ ÎÁÔÕÒÅ ÁÎÄ ÑÕÁÌÉÔÙ ÏÆ ÆÉÒÓÔ ÙÅÁÒ ÓÔÕÄÅÎÔÓȭ 
experiences in the classroom, with faculty, and with 
peers are better predictors of desired educational 
outcomes associated with college attendance than 
precollege characteristics.

-Gerken & Volkwien, 2000

51



CANADIAN SEM SUMMIT ïQUEBEC CITY, 2011

Student Engagement: Research

ÁEvidence from decades of studies indicates that:

Ȥ4ÈÅ ÌÅÖÅÌ ÏÆ ÃÈÁÌÌÅÎÇÅ ÁÎÄ ÓÔÕÄÅÎÔÓȭ ÔÉÍÅ ÏÎ ÔÁÓË ÁÒÅ 
positively related to persistence

ȤThe degree to which students are engaged in their 
studies impacts directly on the quality of their learning 
and their overall educational experience

ȤThe more opportunities a student has to build a 
connection to campus, the better their chances of 
success

ȤThe characteristics of student engagement can serve as 
proxies for quality
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3 Key Student Success Processes

1. Active involvement:  Time & energy invested in learning 
experience inside and outside classroom (Astin, Tinto, 
Pace)

2. Social integration:  Interaction, collaboration & 
interpersonal relationships between students & peers, 
faculty, staff & administrators (Tinto)

3. Personal reflection:  Think deeply on learning experiences 
(Entwistle & Ramsden, Flavell, Svinicki, Vygotsky)
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Do Engagement Measures Predict 
Learning Outcomes?

ÁYes (Conway, Zhao & Montgomery, 2011)

ÁData linkages between NSSE & CCSSE survey responses and 
administrative data can provide a deeper understanding of 
student engagement, which can then be used to design or 
improve engagement strategies

Á(%1#/ȭÓ ÃÏÎÃÌÕÓÉÏÎȡ )ÎÓÕÆÆÉÃÉÅÎÔ ÉÎÆÏÒÍÁÔÉÏÎ ÓÈÁÒÉÎÇ ÁÎÄ 
inter -institutional collaboration and learning
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A Comparative Look:  Student 
Engagement in the US & Canada
ÁDiffer in term of the frequency with which they engage 

in active and collaborative learning and student-
faculty interaction.  Why?

ȤThe Canadian classroom experience involves less active 
participation by students and less individual contact with 
faculty members

ȤThe large size of most Canadian universities and higher 
student-faculty ratios makes collaborative learning 
experiences and faculty contact more challenging

- Kandiko, 2009




