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UCAPT Friendly Amendment Statements:
Members further noted that there was repetition, the initial text was identical to the table. There was a friendly amendment to
remove the initial text and just keep the table. It would be simpler for a member in the role to just refer to the table rather than
reading everything.

Members further noted that the language about average and expert knowledge was unclear and could be very subjective. For purposes
of clarity, a friendly amendment would be to add a statement to articulate how the distinction between average and expert
knowledge [under Instructional Delivery Criteria] will be assessed. Members agreed that it could be a definition and/or
benchmarked against the type of resources that would be used for the evaluation. This change would not need FCC approval. If
the document were revised, the School would just send it back to UCAPT for posting. Members agreed that the document
would be sent back to the School of Environment. Example — “Expert Knowledge is distinguished from average knowledge by
demonstrated evidence of integrating current research either conducted by themselves, or drawn from the current literature into
course materials. “

A. Preamble

General

This document outlines specific requirements for promotion through the ranks for Sessional Lecturer positions held in the School of
the Environment. This is in fulfilment of the obligations under Article 55 of the current 2025 Collective Agreement. Note: School of
the Environment has only one Sessional Lecturer currently at the Sessional Lecturer II level. Since no new hires will occur in this



role, Sessional Lecturer criteria for Level I and Level II will not be needed in the future, however they are described in order to
demonstrate progression of criteria with each promotion.

From Article 55 of the Collective Agreement:

“Advancement from Sessional Lecturer II shall be on the recommendation of the AAU on the basis of job-derived criteria.” (Section
55:07 of the Collective Agreement.) Candidates for promotion must achieve the standard set for all criterial although they may do so
in different ways. A candidate’s specific profile and teaching context may also be taken into account in identifying the critical
determining factors.

The principal function of a Sessional Lecturer in School of the Environment is to teach six credit courses in an academic year during
the annual 9 month appointment (September 1 to May 31). Courses taught by the Sessional Lecturer are normally at the first- or
second-year level in support of the Environmental Studies (ESTU) and Environmental Science (ESCI) undergraduate programs.

The Collective Agreement (55.07) stipulates that the procedures used to evaluate teaching performance of Sessional Lecturers shall be
the same as for evaluating the teaching performance of faculty members. The criteria for evaluating teaching performance described
below was adapted from the “School of the Environment Renewal, Tenure, Promotion (RTP) Criteria — Tenure-Track Faculty”
approved by SoE Council on May 7, 2020. Modifications have been made to consider the position description of Sessional Lecture,
e.g. removal of reference to involvement in graduate student teaching and to reflect changes to the former Student Course Evaluation
Surveys now replaced by the Student Perceptions of Teaching Surveys implemented in 2023. Revised teaching criteria described
below will be harmonized with other faculty teaching positions (tenure and tenure-track faculty; AAS) to ensure consistency in
approach to teaching evaluations.



A review of the following aspects of teaching will be used to evaluate teaching performance of a Sessional Lecturer member:

1. Instructional Delivery. Design, planning, development, preparation and delivery of relevant teaching and learning
materials and activities for undergraduate courses. Examples could include, but are not limited to, course/lab/tutorial
development or modification of course materials (addition of new lecture topics, assignments, other graded items) in
support of program learning outcomes, course learning outcomes and syllabi, and/or other course materials (e.g., rubrics,
guidance documents, marking schemes) plus SPT (formerly SET scores) scores under Instructional Delivery,
Workload/Difficulty and Overall Satisfaction themes.

2. Facilitation of Learning: Instructional methodologies, such as high-impact learning practices, learning-centered teaching,
effective student learning support and services, student-faculty and student-student interactions, and effective learning
outcome implementation. Examples could include, but are not limited to, verbal or written feedback, development and
implementation of high impact practice courses or course content, novel or innovative teaching approaches and/or
undergraduate supervision in experiential learning context, plus SPT (formerly SET scores) scores under Facilitation of
Learning, Perceived Learning, Positive Learning Atmosphere and Student Motivation

3. Grading Expectations and Feedback: Assessing student performance and providing timely and effective student feedback.
Examples could include, but are not limited to evidence related to verbal or written feedback (e.g., extent of commentary
provided to students on graded tests, assignments, term papers, theses, ect), individual or group discussions either in person
(e.g., in class/lab or during office hours) or electronically (e.g., learning management system, social media) plus SPT
student responses under the Grading Expectations & Feedback theme.

4. Professional Development related to Teaching. In addition, candidates will be assessed in their ability to undertake
continuing teaching methodology self-assessment and professional development, as well as incorporation of novel teaching
and learning strategies in their courses, such as developing effective learning environments, and incorporating high impact
practices.

Table 1 summarizes criteria elements under each of the 4 sub-criteria described above, expectations and minimum promotion
requirements associated with Sessional Lecturer 1, 2 and 3.

The material used to complete the evaluation will include any or all of the following:
1. CV
2. Teaching dossier (highly recommended) and may include the following elements.
(i) A statement of teaching philosophy
(i1) A description of teaching practices, e.g., goals, strategies, and evaluation methods (see criteria 2)
(ii1) A list of activities undertaken to improve teaching and learning over the review period. These may include workshops
attended on pedagogy and effective teaching strategies, engagement in peer-to-peer review of teaching or teaching



3.
6.
7.

materials, documenting the inclusion/creation of new course content into previously taught courses or other evidence of
activities used to enhance teaching effectiveness and/or revise teaching materials (see criteria 2 and 4)
(iv)A list of activities related to the development of new courses since first appointment/previous promotion (see criteria 1)
(v) Representative examples of teaching materials (e.g. course syllabi, rubrics, lab exercises, project guidelines, final exam
questions, assignments, ect.; see criteria 1 and 3)
Candidate Self-Assessment statement (optional). Candidate provides a self assessment with respect to each of the four
teaching criteria used to evaluate teaching performance.
Student Perceptions of Teaching (SPT, formerly SET) scores for years covering the initial appointment or previous promotion
to present. May include SET scores for years prior to SET to SPT transition.
Performance reviews
Feedback (e.g., student, peers)
Other indicators of teaching excellence (e.g. awards)

Commitment to EDI (Equity, Diversity and Inclusion) and Indigenous Peoples

The Committee will take an equity-informed approach in its assessments and deliberations. Diversity is to be honoured as integral to
the quality of the University's intellectual mission, in both discipline and methodology. Thus, scholarship, teaching and service in non-
traditional areas and methodologies and/or by members of historically disadvantaged groups and/or designated groups (eg. indigenous
peoples) will be considered equitably. Additionally, the Committee will take into consideration both career interruptions and special
circumstances that may have affected the productivity of candidates during the period under consideration. Career interruptions and
special circumstances occur when, for health, administrative, family or other reasons, a researcher is taken away from normal
teaching, research or service work for an extended period of time.



Table 1: Teaching Standards and Evidence

This document outlines specific requirements for promotion through the ranks for Sessional Lecturer positions held in the School of the Environment. This
is in fulfilment of the obligations under Article 55 of the current 2025 Collective Agreement.

The teaching evaluation shall include a review of the following aspects and evidence of teaching:

Criteria Sessional Lecturer | Sessional Lecturer Il Sessional Lecturer Il1
Instructional e  Supplied learning materials e  Supplied learning materials (e.g., . Supplied learning materials (e.g.,
Delivery. (e.g., syllabi/outlines, lectures, syllabi/outlines, lectures, labs, tutorials, syllabi/outlines, lectures, labs, tutorials,

labs, tutorials, handouts,
assignments) that demonstrate
capacity to design effective
content (e.g., learning
outcomes, activities, and
assessment) that is generally in
compliance with University
policy and bylaws and that are
at an appropriate level of
difficulty.

e  Demonstrated appropriate
knowledge of course content
and materials established by the
incorporation of material from
class textbook(s) and/or
suitable published sources
related to courses being taught

e  Generally well prepared and
organized in course
development and delivery, with
student feedback that is
constructive, appropriate, and
timely.

e  Satisfactory SPT Scores (4 or
above) and/or student feedback
over domains of Instructional
Delivery; Workload Difficulty
and Overall Satisfaction themes

handouts, assignments) that demonstrate
capacity to design effective content (e.g.,
learning outcomes, activities, and
assessment) that are always in
compliance with University policy and
bylaws and that are at an appropriate
level of difficulty.

Above average knowledge of course
content and materials established by the
incorporation of materials that go beyond
material from class textbook(s) that
include references to additional
publication sources appropriate to the
courses being taught

Consistently well prepared and organized
in course development and delivery, with
student feedback that is constructive,
appropriate, and timely.

Good SPT Scores (5 or above) and/or
student feedback over domains of
Instructional Delivery; Workload
Difficulty and Overall Satisfaction
themes

handouts, assignments) that demonstrate
capacity to design effective content (e.g.,
learning outcomes, activities, and assessment)
that are always in compliance with University
policy and bylaws and that are at an
appropriate level of difficulty.

Expert knowledge of course content and
materials established by the incorporation of
materials that go beyond material from class
textbook(s) that include references to
additional publication sources and use of
contemporary case studies and examples that
captures the state of the field through
reference to current research or professional
experience conducted by themselves and/or
drawn from current peer review and
professional literature

Consistently well prepared and organized in
course development and delivery, with student
feedback that is constructive, appropriate, and
timely.

Good to Excellent SPT Scores and/or student
feedback over domains of Instructional
Delivery; Workload Difficulty and Overall
Satisfaction themes. No courses over the
review period with SPT scores below 4.0 in
the associated question domains).




Facilitation of

Supplied materials (e.g.

Supplied materials (e.g. teaching dossier)

Supplied materials (e.g. teaching dossier) to

Learning. teaching dossier) to document to document incorporation of novel document incorporation of novel teaching and
incorporation of novel teaching and learning approaches and learning approaches and discipline-based
teaching and learning discipline-based research in courses research in courses
approaches and discipline- Generally encourages students and Consistently encourages students and
based research in courses stimulates their interest, as well as stimulates their interest, as well as student-
Generally encourages students student-faculty and student-student faculty and student-student interactions,
and stimulates their interest, as interactions, including general including availability to students
well as student-faculty and availability to students Effective at mentoring undergraduate students
student-student interactions, Effective at mentoring undergraduate Incorporates novel teaching and learning
including general availability to students approaches, discipline-based research and
students Incorporates novel teaching and learning conceptual thinking in courses
Generally effective at approaches, discipline-based research and Development of new courses or improve
mentoring undergraduate conceptual thinking in courses existing course content
students Development of new courses or improve Can provide students with professional,

Can incorporate novel teaching existing course content industry or work-based practice and

and learning strategies in their Can provide students with professional, experiential learning opportunities

courses, such as developing industry or work-based practice and Good to Excellent SPT Scores and/or student
effective learning experiential learning opportunities feedback over domains related to Facilitation
environments, and Good SPT Scores (5 or above) and/or of Learning, Perceived Learning, Positive
incorporating high impact student feedback over domains related to Learning Atmosphere and Student Motivation.
practices. Facilitation of Learning, Perceived

May incorporate discipline- Learning, Positive Learning Atmosphere

based research in courses and Student Motivation

Can provide students with

professional, industry or work-

based practice and experiential

learning opportunities

Adequate SPT Scores (4 or

above) and/or student feedback

over domains related to

Facilitation of Learning,

Perceived Learning, Positive

Learning Atmosphere and

Student Motivation

Grading Supplied learning materials (e.g. Supplied learning materials (e.g. Supplied learning materials (e.g. syllabi/course

Expectations syllabi/course grading schemes; syllabi/course grading schemes; examples of grading schemes; examples of final exams/exam

and Feedback examples of final exams/exam final exams/exam questions, examples of the questions, examples of the type of feedback relayed

questions, examples of the type of
feedback relayed to students on
graded items; individual or group
discussions in person, electronically

type of feedback relayed to students on graded
items; individual or group discussions in
person, electronically or other, statements
about turn-around of marking ect.)

to students on graded items; individual or group
discussions in person, electronically or other,
statements about turn-around of marking ect.)




or other, statements about turn-
around of marking ect.)

Adequate SPT Scores (4 or above)
and/or student feedback over
domains related to Grading
Expectations & Feedback theme

Good SPT Scores (5 or above) and/or student
feedback over domains related to Grading
Expectations & Feedback theme.

Good to Excellent SPT Scores and/or student feedback
over domains related to Grading Expectations &
Feedback theme.

Professional
Development
related to
Teaching

Supplied materials documenting
activities related to teaching-related
professional development and
improvement.

May incorporate novel teaching and
learning strategies in their courses,
such as developing effective
learning environments, and
incorporating high impact practices.
Recognition for teaching and
learning excellence by being
nominated for awards would be an
asset in this category.

Supplied materials documenting participation
of activities related to teaching-related
professional development and improvement.
Incorporation of novel teaching and learning
strategies in their courses, such as developing
effective learning environments, and
incorporating high impact practices.
Recognition for teaching and learning
excellence by being nominated for awards
would be an asset in this category.

e  Ability to document participation of activities
related to teaching-related professional
development and improvement.

e  Demonstrates leadership through development and
implementation of novel teaching and learning
strategies. i.e. leads workshops on teaching
approaches and can demonstrated ability influence
to other instructors to incorporate novel
teaching/learning strategies

e  Recognition for teaching and learning excellence
by being nominated for awards would be an asset
in this category.

Evaluation Level

Unsatisfactory The candidate has performed below normal expectations as outlined in the teaching criteria. The

(Committee teaching methods and approaches employed may be inappropriate or inadequate for the intend

Scoring of learning outcomes. The relationship the candidate has established with students is poor and is

Evidence) detracting from effectively teaching the expected content. The candidate has demonstrated little
or no initiative to improve teaching through additional training and/or mentorship opportunities, nor
have they acted on meaningful feedback.

Satisfactory The candidate has performed within the bounds of normal expectations as outlined in the teaching

(Committee criteria. The teaching methods and approaches employed generally fulfil the intended learning

Scoring of outcomes. The candidate has a productive but not remarkable rapport with students. Lesser

Evidence) performance in one aspect (e.g., in class instruction) may be balanced by greater performance in




another aspect related to teaching (e.g., student supervision). The candidate is aware of
opportunities to improve teaching (e.g., workshops, etc.) but may have only participated in limited
opportunities.

Good The candidate has performed above normal expectations as outlined in the teaching criteria. The
(Committee teaching methods and approaches employed fulfil the intended learning outcomes and has
Scoring of stimulated the interest or enthusiasm of students and others. The candidate has a productive
evidence) rapport with students. Lesser performance in one aspect (e.g., in class instruction) may be
balanced by significantly greater performance in another aspect related to teaching (e.g., student
supervision).
Excellent The candidate has performed significantly above normal expectations as outlined in the teaching
(Committee criteria. The teaching methods and approaches employed fulfil the intended learning outcomes
Scoring of and has stimulated high levels of interest or enthusiasm by students and others. The candidate
evidence) has a strong, productive rapport with students. The candidate may provide superior mentorship or

assistance to students within the context of teaching. The candidate is involved in development
and implementing novel teaching and learning strategies and encouraging the adaptation of
similar techniques by other instructors and faculty within the department.

Table 2: Research Standards
Criteria
Sessional Lecturer | Sessional Lecturer | Sessional Lecturer ll1
Research publications not required Research publications not required Research publications not required
Not applicable
‘ Not applicable | Not applicable ‘ Not applicable

Table 3: Service Standards
Criteria

Sessional Lecturer | Sessional Lecturer | Sessional Lecturer llI
Service not required Service not required Service not required
Not applicable

| Not applicable | Not applicable | Not applicable




